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Introduction

Intellectual education in human thought represents one of the major pillars for 
constructing consciousness, guiding action, and safeguarding the psychologi-
cal and social integrity of the individual. It is not merely a process of impart-
ing knowledge or accumulating information, but rather a continuous process 
that contributes to the formation of a reflective, critical, and creative mind, 
instilling in the individual the capacity for discernment, reasoning, and infer-
ence, thus enabling them to understand, question, and innovate.

Since ancient times, education has been closely associated with the concept of 
reason. Plato, for instance, asserted that the refinement of the soul could only 
occur through the cultivation of thought and its guidance toward truth and 
goodness.1 Aristotle maintained that education aims to develop the highest 

1	 Plato, La République, text edited and translated by G. Leroux, Gallimard, (Bibliothèque de la 
Pléiade: 1993), 412–423.
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faculties in humans, namely the capacity for reasoning and reflection.2 Over 
time, this idea was incorporated into Islamic thought, where thinkers such as 
Al-Farabi, Ibn Sina, and Al-Ghazali viewed education as a means to cultivate 
both the mind and the soul. Ibn Khaldun, however, went beyond this abstract 
philosophical framework to construct a comprehensive empirical, psycholog-
ical, and social vision of education and reason.

In the Muqaddimah, Ibn Khaldun presents a distinctive conception of knowl-
edge and education, one that is not based on rote transmission or repetition but 
on the formation of faculties. For him, a faculty is the product of practice, ex-
ercise, and gradual development, as he states: “Know that acquiring faculties 
through mere memorization and recitation is of little benefit; they are acquired 
through instruction, gradual progression, and frequent practice.”3

Although this statement appears in the context of education, it reflects a 
profound understanding of cognitive development, presenting learning as 
a constructive process in which the learner actively participates—a notion 
that resonates with Piaget’s theory of the gradual development of cognitive 
faculties.4

Ibn Khaldun was acutely aware, within a dynamic cultural and social con-
text, that the educational process can bear fruit only if it aligns with the laws 
of human psychology. Education, for him, is not the mere accumulation of 
information but the preparation of both mind and soul to receive knowledge 
with awareness and balance. He thus issued a strong warning against the use 
of coercion in education: “Whoever is raised with oppression and compulsion 
among learners will be subdued by coercion, and the soul will become con-
strained in its freedom…”5

This quote clearly reveals Ibn Khaldun’s early educational-psychological in-
sight, positioning him among the first thinkers to recognize the link between 
educational violence and psychological disorder—a connection that modern 
clinical psychology only elucidated in the 20th (Freud, 1930; Rogers, 1961). 
He realized that coercion generates fear and withdrawal, and that true learn-
ing occurs in an atmosphere of trust, freedom, and moderation, principles 

2	 Aristotle, Éthique à Nicomaque, translated by J. Tricot, (Paris: Vrin. 1984).
دبع النمحر نب دمحم نب خدلون الحضرمي، المةمدق ، الءزج الأول، ، يربوت )لنبان، دار يحإاء التراث البيرع(. 653 	3

4	 Piaget, J. Science of Education and the Psychology of the Child, Translated by Derek Colt-
man. (New York: Orion Press, 1970).

انب خدلون ، المةمدق ، 753 	5
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that correspond to what educational psychology today refers to as intrinsic 
motivation for learning.

While Ibn Khaldun linked education and reason, he did not separate this con-
nection from the social and cultural dimensions of human civilization. So-
ciety, for him, is the context in which reason develops and interacts; knowl-
edge flourishes only to the extent that civilization itself prospers: “The mind 
increases through numerous experiences, interactions, and social contacts.”6

This connection between knowledge and social interaction recalls Vygot-
sky’s 20th-century perspective, which considered learning essentially a so-
cio-cultural process that occurs not in isolation but through interaction with 
others.7

Accordingly, intellectual education in Ibn Khaldun’s thought is based on the 
integration of mind, soul, and society, each constituting a dimension of hu-
man development. This conception anticipates what modern theories now call 
the integrated psycho-educational approach. Recognizing this dimension to-
day holds significant scientific value, as contemporary educational systems, 
despite their advancement, still suffer from the dominance of rote learning 
and the lack of critical thinking among learners. Here lies the relevance of 
Ibn Khaldun’s thought, which advocates for an education that exercises the 
mind rather than filling memory, fostering critical reasoning and the ability to 
understand and infer rather than mechanical memorization.

The significance of this study lies in its aim to revisit Ibn Khaldun’s edu-
cational thought in light of modern psychological and educational analysis, 
uncovering the epistemological and psychological values embedded in his 
conception of intellectual education. The study goes beyond mere historical 
comparison, seeking to analyze the underlying psycho-educational founda-
tions of Ibn Khaldun’s project and to illustrate what it can offer contemporary 
educational thought in terms of conceptual and methodological tools for cur-
riculum development and the promotion of critical and creative thinking.

Methodologically, this study relies on an analytical-comparative approach, 
based on the examination of texts from the Muqaddimah and the extrapola-
tion of their educational and psychological concepts, linking them to modern 
approaches in educational psychology and the philosophy of education, such 

6	 نب خدلون ، المةمدق ، 004.
7	 Vygotsky, L.S. Mind in Society: The development of higher psychological processes. (Har-

vard University Press, 1978) 79–91.
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as Piaget’s theories of cognitive development, Vygotsky’s social interaction 
theory, and Rogers’ humanistic learning model centered on self-actualization. 
It also draws upon several Arabic and Western academic studies that have ap-
proached Ibn Khaldun’s thought from the perspective of educational psychol-
ogy (Badawi,8 Mahmoud,9 Ashour,10 and Rosenthal11).

The article is structured as follows:

•	 First Section: Defining the theoretical framework of intellectual educa-
tion in Ibn Khaldun’s thought, including its concept and underlying intel-
lectual and psychological foundations.

•	 Second Section: Analyzing the psycho-educational approach through the 
concepts of gradual development, the formation of faculties, and the im-
pact of educational violence on mental and psychological growth.

•	 Third Section: Highlighting the contemporary relevance of Ibn Khaldun’s 
conception in modern educational thought, with a discussion of its po-
tential application in designing curricula that foster critical and creative 
thinking.

This study aims to restore attention to the cognitive and psychological dimen-
sions of Arab-Islamic educational heritage, demonstrating that Ibn Khaldun 
was not merely a historian with a social vision, but also a pioneer in educa-
tional and psychological thought, anticipating centuries in advance insights 
that modern educational theories have only recently articulated.

Research problem

Intellectual education has been a central concern for philosophers and think-
ers throughout history, due to its direct impact on the development of the 
mind and the cultivation of higher cognitive capacities in individuals, as 
well as its psychological and social dimensions, which influence personality 
growth and behavior. From this perspective, Arab-Islamic thought has shown 
interest in the concept of intellectual education. However, this vision was not 
systematically developed until the works of a few scholars, most notably Ibn 

8	 دبوي، دبع النمحر. الفكر التروبي دنع انب خدلون، )القارهة، صرم، دار المعارف. 3991(.  
9	 ومحمد ، زكي يجنب الفسلفة والتميلع دنع الرعب، )القارهة: اليهئة المصرية العاةم للكتاب، صرم، 1891(

10	 عاوشر، نب الطاره  النفس والترةيب في الفكر البيرع املاسلإي،) نوتس: دار الثقافة. 8991(،  
11	 Rosenthal, M. Education and Culture: Comparative perspectives on teaching and learning. 

(Routledge, 2003).
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Khaldun, who presented a comprehensive educational perspective linking the 
mind, soul, and society in a manner that surpassed most of his contempo-
raries. Many studies have recognized Ibn Khaldun not merely as a historian 
or social thinker, but also as a pioneer in early educational thought, particu-
larly regarding the cultivation of intellectual faculties, the gradual process of 
learning, and the analysis of how social environment and psychological states 
affect knowledge acquisition. Nevertheless, studies addressing this aspect re-
main relatively limited compared to research on the historical and social di-
mensions of his thought.

In this context, some studies, such as those by Zaki Naguib Mahmoud12 
have focused on Ibn Khaldun’s general educational dimension, asserting 
that the concept of faculties forms the foundational element for developing 
the mind and promoting effective learning. According to this view, genu-
ine learning occurs through the exercise of the mind, gradual progression, 
and practical application, rather than mere memorization and rote teach-
ing—principles closely aligned with modern constructivist learning theories 
emphasized by Piaget.13 Similarly, Abdul Rahman Badawi14 highlighted the 
importance of faculties as an advanced educational and psychological tool, 
nurturing learners’ cognitive abilities and linking gradual instruction with 
mental development, thus clearly demonstrating Ibn Khaldun’s recognition 
of the organic relationship between education and the formation of an inde-
pendent intellect.

On the psychological and social level, studies such as those by Abdel Salam 
Al-Masadi15 have examined the psychological dimensions of intellectual edu-
cation in Ibn Khaldun, noting his awareness of the negative effects of coercion 
and oppression on learners’ mental health. He observed that genuine learning 
can only take place in a balanced educational environment that encourages 
free thinking and provides psychological support—principles consistent with 
contemporary educational psychology, which emphasizes intrinsic motiva-
tion and psychological well-being as essential conditions for effective learn-
ing. These studies also highlighted the relationship between cognitive growth 
and social interaction, as Ibn Khaldun maintained that the mind develops 

12	 ومحمد ، زكي يجنب الفسلفة والتميلع دنع الرعب، )القارهة: اليهئة المصرية العاةم للكتاب، صرم، 1891(.   
13	 Piaget, J. Science of Education and the Psychology of the Child, Translated by Derek Colt-

man. (New York: Orion Press, 1970).
14	 دبوي، دبع النمحر. الفكر التروبي دنع انب خدلون، )القارهة، صرم، دار المعارف. 3991(
15	 المدسي، دبع اللاسم، ملع النفس التروبي في التراث البيرع، )نوتس: دار نوتس. 4002(،  
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through experience, social interaction, and exposure to others—paralleling 
Vygotsky’s theory of learning as a socio-cultural process.16

Modern comparative studies, such as those by Rosenthal17 or Hassan and 
Abed,18 have demonstrated that Ibn Khaldun’s principles of gradual learning 
and the cultivation of faculties closely resemble contemporary construc-
tivist learning approaches, and that his thought anticipated many Western 
thinkers in emphasizing the development of critical and creative thinking. 
However, these studies remain insufficient in terms of a comprehensive psy-
cho-educational analysis; they often do not examine in depth the relation-
ships among intellectual education, mental health, motivation, reasoning 
ability, and social interaction. Moreover, most focus on the philosophical or 
social dimensions without giving the analytical texts from the Muqaddimah 
a central role in explaining how Ibn Khaldun formulated an integrated vi-
sion of intellectual education.

From this arises the main research problem that this study seeks to address: 
the need to revisit Ibn Khaldun’s concept of intellectual education from a 
comprehensive psycho-educational perspective, clarifying how his thought 
links the mind, soul, and society; how the educational principles he adopted 
manifest in the cultivation of faculties, the gradual process of learning, the 
preservation of mental health, and the encouragement of critical and creative 
thinking; and how this approach can provide a framework for the develop-
ment of contemporary educational practices.

Accordingly, the central research question of this study can be formulated as 
follows:

•	 To what extent does intellectual education in Ibn Khaldun’s thought rep-
resent an integrated psycho-educational approach that links cognitive de-
velopment, mental health, and the social environment?

From this central question, a set of sub-questions emerges, which will struc-
ture the main axes of the study:

•	 What is meant by intellectual education in Ibn Khaldun’s thought, and 
what are the intellectual foundations upon which it is based?

16	 Vygotsky, L.S. Mind in Society, 79.
17	 Rosenthal, M. Education and Culture: Comparative perspectives on teaching and learning. 

(Routledge, 2003).
18	 Hassan, R. & Abed, S. Foundations of Educational Psychology in Historical Contexts. (Sprin-

ger, 2017).
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•	 How are the psychological dimensions manifested in his educational con-
ception, in terms of gradual progression, the cultivation of faculties, and 
the impact of coercion on child education?

•	 To what extent can Ibn Khaldun’s thought be considered a precursor to 
a modern educational approach that integrates the cognitive, psychologi-
cal, and social dimensions of the learner?

•	 What is the value of Ibn Khaldun’s conception in developing contem-
porary educational practices and fostering critical and creative thinking 
among learners?

I. First Section: Intellectual Education in Ibn Khaldun

1. The Concept of Intellectual Education in Ibn Khaldun

For Ibn Khaldun, intellectual education constitutes the cornerstone of the edu-
cational process. It represents a gradual development of the learner’s cogni-
tive abilities, encompassing deep understanding, analysis, inference, and crit-
ical thinking. Ibn Khaldun emphasized that the faculties of the mind cannot 
be cultivated through memorization and rote instruction alone; rather, they 
require a progressive educational process and repeated practice. As he puts 
it: “Know that acquiring faculties through mere memorization and recitation 
is of little benefit; they are acquired through instruction, gradual progression, 
and frequent practice.”19

This clearly demonstrates that Ibn Khaldun understands cognitive processes 
as the foundation of learning, recognizing that the development of thought 
does not occur randomly but necessitates continuous and systematic training. 
This perspective closely aligns with contemporary educational psychology, 
particularly Piaget’s theory of cognitive development, which describes the 
progression from direct sensory knowledge to the capacity for abstract and 
analytical thinking.20 In this sense, intellectual education functions as a pro-
cess of activating cognitive abilities, in line with modern educational objec-
tives that emphasize the cultivation of critical and creative thinking.

In addition to the cognitive dimension, Ibn Khaldun attaches great importance 
to the social aspect of intellectual growth. He observes that the mind develops 

ا نب خدلون ، المةمدق، 653 	19
20	 Piaget, J. Science of Education and the Psychology of the Child, Translated by Derek Colt-

man. (New York: Orion Press, 1970).
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and flourishes through experience, social interaction, and participation in col-
lective life: “The mind increases through numerous experiences, interactions, 
and social contacts.”21

This reflects his early awareness that learning is a socio-cultural phenomenon, 
whereby the mind cannot fully develop in isolation from its social environ-
ment. It also validates Vygotsky’s theory of socio-cultural learning, which 
asserts that interaction with others and social experiences are essential condi-
tions for the development of cognition and reasoning.22

Ibn Khaldun also addresses the psychological dimensions of intellectual edu-
cation, emphasizing moderation and gentleness in upbringing and warning 
against excessive coercion or harshness, due to their negative impact on learn-
ers’ mental health and motivation. As he notes: “Whoever is raised with op-
pression and compulsion among learners will be subdued by coercion, and the 
soul will become constrained in its freedom...”23

This analysis demonstrates that Ibn Khaldun understands the relationship 
between psychological well-being and intellectual achievement, recognizing 
that effective learning requires a supportive and balanced educational envi-
ronment. This aligns with contemporary psychological research linking in-
trinsic motivation, positive affect, and academic performance.24

From this perspective, Ibn Khaldun’s concept of intellectual education can be 
considered an integrated model that combines cognitive, psychological, and 
social dimensions. It provides a framework for understanding how to cultivate 
a balanced mind capable of critical thinking and systematic analysis, thereby 
rendering this concept highly valuable for modern educational approaches 
and educational psychology.

2. 	 The Development of Intellectual Faculties and Gradual Learning in 
Ibn Khaldun

Ibn Khaldun asserts that the development of the mind requires the cultivation 
of intellectual faculties in a gradual and sequential manner. The learner should 

21	 انب خدلون ، المةمدق، 004.  
22	 Vygotsky, Mind in Society, 1978. 79–91

23	 انب خدلون، المةمدق، 753
24	 Rogers, C., On Becoming a Person: A therapist’s view of psychotherapy. (Houghton 

Mifflin, 1961).
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not be limited to memorizing knowledge but must actively practise and apply 
it until it transforms into independent capacities that enable understanding, 
analysis, and critical evaluation. He emphasizes that intellectual faculties do 
not emerge all at once but develop progressively, requiring continuous prac-
tice and logical repetition of educational experiences, which allow learners 
to convert theoretical knowledge into practical mental skills applicable in di-
verse life situations. As he writes: “The learner needs gradual instruction and 
repeated practice until the faculties are consolidated in the mind and become 
part of their intellectual capacities.”25

This emphasis on gradual learning reflects Ibn Khaldun’s profound under-
standing of human cognition. He believes that effective education begins with 
simple knowledge and progresses to more complex concepts, a principle re-
sembling Piaget’s26 stages of cognitive development. However, Ibn Khaldun 
linkes this gradual progression not only to intellectual growth but also to the 
cultivation of intrinsic motivation and psychological well-being. Continuous 
practice within a supportive and encouraging environment allows learners to 
develop confidence and the ability to face intellectual challenges, thereby en-
hancing their analytical and inferential capacities.

Ibn Khaldun also highlights that education and progression cannot occur in 
isolation from social reality and the experience of life. He maintains that the 
mind develops through interaction with the environment, practical experienc-
es, and careful observation of surrounding phenomena: “The learner acquires 
mental strength from real-life experiences, observation, and comparison, not 
from mere memorization of words.”27

This perspective aligns with modern educational psychology principles, which 
emphasize that effective learning requires integrating theoretical knowledge 
with practical experience. Such integration enhances inferential reasoning, 
systematic problem-solving, and the development of critical and creative 
thinking skills.

From a psycho-educational perspective, the cultivation of faculties and 
gradual learning can be understood as an internal organization of cogni-
tive abilities, wherein knowledge is transformed from external information 

ا نب خدلون، المةمدق، 653.   	25
26	 Piaget, J. Science of Education and the Psychology of the Child, Translated by Derek Colt-

man. (New York: Orion Press, 1970).
27	 انب خدلون، المةمدق، 004.  
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into coherent and interconnected mental skills that enable learners to navi-
gate new situations effectively. Ibn Khaldun underscores the importance of 
systematic repetition and practice as a fundamental factor in consolidating 
faculties, asserting that the mind only gains strength through continuous ex-
ercise. This insight is consistent with contemporary educational psychology 
research, which confirms that active and sustained learning produces the 
best outcomes in the development of higher cognitive abilities (Rogers,28 
Gardner).29

In summary, an analysis of Ibn Khaldun’s texts indicates that the cultiva-
tion of intellectual faculties and the principle of gradual learning constitute 
not merely an instructional strategy but a comprehensive psycho-educational 
framework. This framework integrates knowledge, cognitive skills, motiva-
tion, and psychological well-being, making Ibn Khaldun’s thought highly 
relevant to modern approaches in educational psychology, particularly those 
emphasizing constructivist learning, critical thinking, and socially and cultur-
ally mediated experiential learning.

3. 	 Psychological Balance, Supportive Environment, and the Faculties of 
Creativity in Ibn Khaldun

Ibn Khaldun stresses that intellectual growth cannot occur in a coercive or 
harsh environment; it requires psychological balance and a supportive educa-
tional setting. He observes that excessive severity or the use of force in edu-
cation undermines motivation, causes emotional tension, and impedes critical 
and inferential thinking, highlighting his early awareness of the relationship 
between mental health and cognitive achievement: “Whoever is raised with 
oppression and compulsion among learners will be subdued by coercion, and 
the soul will become constrained in its freedom.”30

This analysis reflects Ibn Khaldun’s understanding of the importance of psy-
chological moderation and mental comfort for learners. A sense of safety and 
support enhances self-confidence and strengthens the capacity for mental sim-
ulation and systematic reasoning, which are fundamental to effective learning 
at every stage of intellectual development. From the perspective of modern 

28	 Rogers, C., On Becoming a Person: A therapist’s view of psychotherapy. (Houghton 
Mifflin, 1961).

29	 Gardner, H., Frames of Mind: The theory of multiple intelligences. (Basic Books, 1993).
30	 انب خدلون، المةمدق، 753.
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educational psychology, researchers similarly link intrinsic motivation, men-
tal health, and academic achievement (Rogers,31 Deci & Ryan).32

One of Ibn Khaldun’s notable contributions to the concept of intellectual edu-
cation is the cultivation of the faculty of creativity. He considers that the mind 
requires not only the acquisition of traditional knowledge but also the capaci-
ty for imagination, innovation, and thinking beyond conventional frameworks 
– a capacity he implicitly identifies as the “creative faculty”. He encourages 
learners to compare, connect knowledge, and draw independent inferences: 
“The mind develops through research, comparison, and reflection, strengthen-
ing the faculty of thought and enhancing the ability to innovate.”33

This emphasis on creativity demonstrates that Ibn Khaldun’s educational vi-
sion extended beyond teaching existing knowledge; he seeks to stimulate 
learners’ ability to generate new and innovative ideas. This represents a cru-
cial psycho-educational dimension, linking self-confidence, mental exercise, 
and an enriched environment to the emergence of creative thinking. A sup-
portive environment, whether provided by the teacher or the broader social 
context, is essential for the growth of creative faculties, allowing learners to 
experiment, make mistakes, and draw conclusions—thereby fostering inte-
grated cognitive abilities.

Moreover, this approach reflects an advanced understanding of the intercon-
nections among the psychological, cognitive, and social dimensions. Ibn 
Khaldun maintains that creativity does not flourish in isolation from real-life 
and social contexts, but requires continuous interaction with practical experi-
ences, dialogue, and careful observation of phenomena. He thus emphasizes 
that intellectual education is not merely theoretical instruction but an inte-
grated process that develops the mind, soul, and social awareness, making 
creativity a vital component for critical thinking, innovative problem-solving, 
and the ability to confront future challenges.

In summary, psychological balance, a supportive environment, and the cul-
tivation of creativity represent an integrated psycho-educational framework 
in Ibn Khaldun’s thought. These elements interact with the development of 
intellectual faculties and gradual learning to form a balanced mind capable 

31	 Rogers, C., On Becoming a Person: A therapist’s view of psychotherapy. (Houghton 
Mifflin, 1961).

32	 Deci, E. L. & Ryan, R.M, Intrinsic Motivation and Self-Determination in Human Behavior. 
(Plenum, 1985).

33	 انب خدلون، المةمدق، 204.
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of analysis, inference, and innovative thinking. This conception provides a 
solid foundation comparable to modern educational psychology principles, 
constructivist learning theories, and models for developing creative thinking, 
highlighting Ibn Khaldun’s pioneering insights in this field.

4. 	 Intellectual Faculties, Critical Thinking, and Systematic Inference in 
Ibn Khaldun

Ibn Khaldun views intellectual education as an active, gradual, and integrated 
process aimed at developing the higher faculties of the mind – namely, cog-
nitive faculties – which include the capacity for analysis, inference, and sys-
tematic comparison of knowledge and information. He emphasizes that these 
cognitive faculties are not acquired through mere memorization or rote learn-
ing, but through structured mental practice that cultivates critical thinking. As 
he states: “The mind develops through research, comparison, and reflection, 
strengthening the faculty of thought and enhancing the ability to innovate.” 

This can be interpreted as a clear call to train the mind in careful observation, 
comparison of ideas, and methodical reasoning. It closely aligns with modern 
educational psychology, which views critical thinking as a higher-order cog-
nitive skill that requires systematic practice. Accordingly, Ibn Khaldun does 
not limit himself to defining cognitive objectives; he also proposes practi-
cal strategies to develop intellectual faculties through gradual learning, con-
tinuous motivation, and a supportive environment – factors essential for the 
growth of critical thinking.34

Furthermore, Ibn Khaldun connects cognitive faculties with the faculty of 
creativity, arguing that the development of innovative capacity is achieved 
through comparison, analysis, and self-directed inference. In other words, 
critical thinking and systematic reasoning are primary pathways for nurturing 
creativity. As he notes: “What the mind learns through practice, comparison, 
and investigation is not merely retained, but transformed into the capacity for 
innovation and independent thinking.”35

This integration of cognitive faculties, critical thinking, and systematic infer-
ence establishes an integrated psycho-educational framework that links cog-
nitive abilities, intrinsic motivation, and learners’ psychological well-being. 

34	 Ennis, R. H. Critical Thinking and Subject Specificity: Clarification and needed research. 
(Educational Researcher, 1985), 14(3), 4–10.

35	 انب خدلون، المةمدق، 304.  
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A supportive environment, psychological balance, and the encouragement of 
inquiry and exploration all reinforce inferential and analytical skills, thereby 
fostering creativity and problem-solving capacities.

Analysis of the texts further reveals that this process extends beyond indi-
vidual cognitive development to include the social and interactive dimensions 
of learning. The mind also gains strength through collaborative practice, dia-
logue, and careful observation of social and cultural phenomena. From this 
perspective, Ibn Khaldun’s conception of intellectual faculties, critical think-
ing, and systematic inference anticipates modern constructivist approaches 
to learning, which regard learning as an active, gradual, and interactive pro-
cess aimed at developing an analytical and creative mind, as emphasized by 
Bruner36 and Piaget.37

II.	 The Psycho-Educational Approach in Ibn Khaldun’s Thought

1. The Role of Environment and Motivation in Cognitive Development

Ibn Khaldun stresses that human cognitive development cannot occur in iso-
lation from the surrounding environment, whether social or cultural. Indi-
viduals constantly interact with their surroundings, and real-life and social 
experiences contribute to the development of higher intellectual faculties such 
as understanding, analysis, comparison, and systematic inference. He asserts 
that learners should not passively receive information but require a support-
ive educational environment that provides psychological safety, continuous 
encouragement, and intellectual freedom. A sense of security and self-confi-
dence enhances learners’ ability to tackle intellectual challenges and engage 
in critical thinking. As he writes: “The mind increases through numerous ex-
periences, interactions, and social contacts, and is strengthened by encourage-
ment and guidance.”38

This insight reflects an early understanding of the relationship between so-
cial environment and intrinsic motivation in learning, aligning closely with 
modern educational psychology theories. For instance, it parallels Deci and 

36	 Bruner, J. Toward a Theory of Instruction. (Harvard University Press, 1966).
37	 Piaget, J. Science of Education and the Psychology of the Child, Translated by Derek Colt-

man. (New York: Orion Press, 1970).
38	 دبع النمحر نب دمحم نب خدلون الحضرمي، المةمدق ، الءزج الأول، ، يربوت )لنبان، دار يحإاء التراث البيرع(.004.  
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Ryan’s39 Self-Determination Theory, which emphasizes that supporting learn-
ers’40 basic psychological needs—autonomy, competence, and social belong-
ing—enhances cognitive achievement and strengthens intellectual faculties. 
Similarly, contemporary research indicates that fostering active engagement 
and sustained interaction with educational tasks improves cognitive perfor-
mance and promotes critical thinking.

Additionally, Ibn Khaldun’s perspective can be related to Maslow’s hierar-
chy of needs, as he recognized that fulfilling learners’ fundamental needs for 
psychological safety, belonging, and self-esteem is essential for stimulating 
cognitive growth and effective learning.41 In this view, learning becomes an 
active and interactive process, not merely the passive consumption of infor-
mation. Learners verify knowledge, test hypotheses, and draw conclusions 
independently, thereby enhancing higher intellectual faculties and encourag-
ing independent and creative thought.

From this standpoint, Ibn Khaldun’s approach represents an advanced psy-
cho-educational perspective for his era, linking cognitive development, 
psychological well-being, and intrinsic motivation. It provides a solid foun-
dation for modern educational practices based on active learning, social in-
teraction, and the stimulation of higher intellectual faculties. His emphasis 
on supportive environments and intrinsic motivation demonstrates early at-
tention to the psychological and cognitive conditions required for effective 
learning, making his conception of intellectual education highly applicable 
to contemporary schools and curricula aimed at fostering critical and crea-
tive thinking.

2. 	 The Importance of Gradual Progression and Practice in Developing 
Intellectual Faculties

Ibn Khaldun stresses that cultivating higher intellectual faculties requires 
systematic progression in education and the continuous practice of cognitive 
skills. He asserts that moving directly to complex concepts without sufficient 
foundational knowledge leads to weak comprehension and understanding. 

39	 Deci, E. L. & Ryan, R.M, Intrinsic Motivation and Self-Determination in Human Behavior. 
(Plenum, 1985).

40	 Zimmerman, B.J. “Self-Efficacy: An essential motive to learn.” Contemporary Educational 
Psychology, 2000, 25(1), 82–91.

41	 Maslow, A.H. (1943). “A Theory of Human Motivation.” Psychological Review, 1943, 50(4), 
370–396. https://doi.org/10.1037/h0054346.
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Careful observation, comparison, and systematic inference are essential tools 
for building critical thinking. Gradual learning allows students to understand 
the relationships among concepts and to acquire analytical, comparative, and 
inferential skills in a structured and thorough manner. As he writes: “The 
mind develops through research, comparison, and reflection, strengthening 
the faculty of thought and enhancing the ability to innovate.”42

From a psycho-educational perspective, this approach aligns with constructiv-
ist learning theories (Bruner,43 Piaget),44 which hold that effective learning oc-
curs when learners gradually build knowledge and connect new information 
to prior experiences. Progressive instruction supports incremental cognitive 
development and enables learners to solve complex problems independently, 
fostering balanced growth of higher intellectual faculties.

Furthermore, Ibn Khaldun links gradual progression and practice with emo-
tional regulation and intrinsic motivation, noting that stepwise learning re-
duces stress and psychological pressure, strengthens self-confidence,45 and 
promotes active engagement in learning.46 This corresponds to concepts in 
self-determination theory and can also be connected to Maslow’s hierarchy 
of needs, where fulfilling learners’ basic needs – such as psychological safety 
and social belonging – is essential for achieving cognitive growth and effec-
tive learning.

Thus, gradual progression and practical application are not merely teaching 
techniques; they constitute a mechanism for building robust intellectual facul-
ties, enhancing critical thinking, and developing creativity. Learners become 
capable of generating new ideas and drawing independent conclusions while 
maintaining emotional balance and intrinsic motivation. Consequently, pro-
gression and practice form the twin pillars of any modern educational meth-
odology aiming to cultivate a critical, creative, and psychologically balanced 
mind, demonstrating the enduring relevance of Ibn Khaldun’s conception of 
intellectual education.

42	 انب خدلون، المةمدق، 204
43	 Bruner, J. Toward a Theory of Instruction. (Harvard University Press, 1966).
44	 Piaget, J. Science of Education and the Psychology of the Child, Translated by Derek Colt-

man. (New York: Orion Press, 1970).
45	 Deci, E. L. & Ryan, R.M, Intrinsic Motivation and Self-Determination in Human Behavior. 

(Plenum, 1985).
46	 Zimmerman, B.J. “Self-Efficacy: An essential motive to learn.” Contemporary Educational 

Psychology, 2000, 25(1), 82–91.
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3. 	 Psychological Balance and Its Impact on Critical Thinking and Cre-
ativity

Ibn Khaldun considers psychological balance and emotional regulation as fun-
damental to developing learners’ critical thinking and creative capacity. He ob-
served that excessive rigour, rote memorization, or coercive teaching weakens 
intellectual faculties, impedes the growth of higher capacities, and hinders ana-
lytical, inferential, and systematic reasoning. As he notes: “Severity in education 
weakens the faculty of the mind and kills the spirit of innovation in the soul.”47

According to this perspective, psychological balance does not merely mean 
reducing strictness; it encompasses creating an educational environment that 
encourages free thinking and continuous practice of cognitive skills. Learners 
in a balanced environment can confidently confront intellectual challenges, 
process information critically, and draw independent conclusions. Here, in-
trinsic motivation plays a key role, nurtured by psychological safety, active 
engagement, and gradual success experiences, as emphasized by Deci and 
Ryan (1985) and Zimmerman (2000) in their studies on self-determination 
and self-regulated learning.

Ibn Khaldun also asserts that learners’ psychological equilibrium is directly 
linked to cognitive development. Minds cultivated in a stable and balanced 
environment are capable of deep analysis, critical thinking, and comparison 
of ideas, leading to enhanced creativity—the ability to generate novel solu-
tions and ideas independently. This perspective was highly advanced for his 
time, linking mental health, emotional regulation, and intrinsic motivation to 
independent and creative thinking, forming the core of his vision for intel-
lectual education.

This conception can also be related to Csikszentmihalyi’s48 Flow Theory, 
which posits that creativity emerges when there is a balance between chal-
lenge and individual capability, accompanied by full engagement in the task. 
The psychological balance emphasized by Ibn Khaldun provides learners with 
similar conditions: full focus, continuous motivation, a sense of competence, 
and active engagement in learning. Thus, psychological balance becomes a 
central factor in nurturing creativity and critical thinking, enabling learners to 
generate innovative solutions and systematically infer results.

47	 انب خدلون، المةمدق، 504.
48	 Csikszentmihalyi, M. Creativity: Flow and the psychology of discovery and invention. (Har-

per Collins, 1996).
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Moreover, Ibn Khaldun highlights the social dimension of psychological bal-
ance. Psychologically balanced learners are able to interact effectively with 
others, participate in group discussions, and engage in constructive critique, 
thereby enhancing both their social and cognitive capacities simultaneously. 
Psychological balance, therefore, is not merely an individual principle but an 
integrated educational foundation linking mental health, cognitive develop-
ment, emotional equilibrium, and intrinsic motivation, while fostering critical 
thinking and creativity. This renders Ibn Khaldun’s insights highly relevant to 
contemporary educational practices.

4. 	 Systematic Inference and Critical Thinking as a Basis for Psycho-
Educational Development

Ibn Khaldun emphasizes that human psychological and educational devel-
opment relies on systematic inference and critical thinking, considering rote 
memorization alone insufficient for the true enhancement of intellectual ca-
pacities. He argues that the mind strengthens and flourishes through care-
ful observation, continuous comparison, and practical experience, encourag-
ing learners to engage in self-directed inference and methodical analysis of 
knowledge. As he states:

The mind increases through research, observation, and reflection, and be-
comes wiser and more understanding through the practice of inference and 
attentiveness.49

From a psycho-educational perspective, this represents a clear orientation 
toward active learning based on self-inference, aligning closely with mod-
ern constructivist learning theories (Piaget50; Bruner51), which posit that deep 
understanding emerges from the learner’s interaction with knowledge rather 
than passive memorization. Systematic inference cultivates higher cognitive 
faculties such as analysis, evaluation, and relational reasoning, thereby pro-
moting comprehensive cognitive and psychological growth.

Ibn Khaldun further connects systematic inference and critical thinking with 
emotional balance and intrinsic motivation. Learners who engage in organ-
ized inference within a psychologically safe environment are better able to 

49	 انب خدلون، المةمدق، 704
50	 Piaget, J. Science of Education and the Psychology of the Child, Translated by Derek Colt-

man. (New York: Orion Press, 1970).
51	 Bruner, J., Toward a theory of instruction (Harvard University Press, 1966).
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tackle intellectual challenges confidently and effectively. This perspective 
aligns with self-determination theory52 and models of self-regulated learn-
ing53, where active engagement in drawing conclusions and analyzing infor-
mation strengthens both critical thinking and creative faculties.

Moreover, Ibn Khaldun views systematic inference not merely as an indi-
vidual cognitive exercise but also as a social and interactive process. Learners 
can compare their inferences, exchange ideas, and discuss results rationally, 
fostering psycho-educational development through enhanced self-confidence, 
constructive critique, and openness to new perspectives. Systematic inference 
and critical thinking thus form a solid foundation for cultivating an independ-
ent, analytical, and creative mind capable of positive engagement with its 
social and cognitive environment, reflecting the depth and modern relevance 
of Ibn Khaldun’s educational vision.

III.	The Relevance of Ibn Khaldun’s Educational Vision in 
Contemporary Contexts

1. 	 Epistemological Value with Psycho-Educational Dimensions for 
Children and Adolescents

The relevance of Ibn Khaldun’s vision in contemporary education emerges 
from its epistemological significance. He presents an integrated model of hu-
man knowledge that emphasizes the interactions among the learner, knowl-
edge, and social context. Rather than delivering static facts, he links practical 
experience, careful observation, systematic comparison, and critical infer-
ence, empowering learners to analyze information, draw conclusions, and 
construct knowledge independently. As he writes:

The mind develops through research, comparison, and reflection, strengthe-
ning the faculty of thought and enhancing the ability to innovate.54

This approach gains additional significance when viewed through the lens of 
child and adolescent clinical psychology. Ibn Khaldun recognizes that cognitive 

52	 Deci, E. L. & Ryan, R.M, Intrinsic Motivation and Self-Determination in Human Behavior. 
(Plenum, 1985).

53	 Zimmerman, B.J. “Self-Efficacy: An essential motive to learn.” Contemporary Educational 
Psychology, 2000, 25(1), 82–91.

54	 انب خدلون، المةمدق، 204
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development cannot occur in isolation from the learner’s emotional and psy-
chological balance. Children and adolescents require environments that provide 
psychological safety, social support, and continuous motivation, as the absence 
of these factors may result in low motivation, emotional dysregulation, or learn-
ing difficulties—consistent with modern clinical psychology findings.55

Ibn Khaldun also links systematic inference and critical thinking to psychologi-
cal and social adaptability. Learners who practise critical thinking and methodi-
cal analysis in supportive environments become better equipped to interact so-
cially, solve problems, and cope with stress, making this an essential element in 
contemporary psycho-educational support programmes for adolescents.

This approach reflects principles of constructivist and active learning, where 
knowledge is built through the learner’s interaction with information and their 
social–cultural environment (Bruner,56 Piaget57). Emphasis on comparison, 
analysis, and systematic inference enhances cognitive faculties such as criti-
cal thinking, inferential reasoning, and creativity, while accounting for chil-
dren’s and adolescents’ psychological needs and emotional balance.

In short, this epistemological–psychological–educational perspective forms 
the foundation for the contemporary relevance of Ibn Khaldun’s vision, offer-
ing a scientific basis for understanding how to cultivate a critical and creative 
mind while respecting the psychological and social development of children 
and adolescents. This makes his thought highly applicable to modern curric-
ula, psychological support programmes, and initiatives for developing higher 
intellectual faculties in young learners, ensuring the integration of cognitive 
growth, emotional balance, and intrinsic motivation.

2. 	 Educational Value with Psycho-Educational Dimensions for  
Children and Adolescents

The educational value of Ibn Khaldun’s vision is evident in its practical 
framework for developing modern teaching practices focused on nurturing 
critical and creative thinking, while addressing the psychological and emo-
tional development of children and adolescents. He did not merely establish 

55	 Ginsburg, G.S. & Schlossberg, M.C. “Family-based treatment of childhood anxiety disor-
ders.” International Review of Psychiatry, 2002 14(2), 143–154.

56	 Bruner, J., Toward a theory of instruction (Harvard University Press, 1966).
57	 Piaget, J. Science of Education and the Psychology of the Child, Translated by Derek Colt-

man. (New York: Orion Press, 1970).



262 Reading Ibn Khaldun

theoretical foundations for intellectual education, he also specified the mecha-
nisms and educational processes necessary to achieve these goals, including 
gradual progression in learning, structured practice, psychological modera-
tion, and a supportive environment. As he states:

The learner requires gradual progression, practice, and comparison to streng-
then their mind and become capable of innovation.58

From a psycho-educational standpoint, this approach emphasizes that a bal-
anced learning environment and psychological moderation are essential for 
promoting cognitive development and intrinsic motivation in children and 
adolescents. Learners in supportive environments are more capable of explo-
ration, active participation, and critical thinking, whereas rigid or stressful 
environments may cause emotional tension, reduced cognitive engagement, 
and weakened creativity—consistent with findings in child and adolescent 
clinical psychology regarding the importance of psychological safety, self-
esteem, and emotional support for effective learning.59

Ibn Khaldun’s vision also emphasizes the gradual development of cognitive 
skills, noting that faculties such as analysis, inference, and systematic reason-
ing require structured practice and incremental challenges to enhance self-
confidence and critical thinking. From a psycho-educational perspective, this 
aligns with constructivist and problem-based learning theories, which high-
light that students learn most effectively when actively engaged in problem-
solving, comparing information, and independently deriving conclusions.60

Furthermore, the Khaldunian framework underscores the integration of social 
and cognitive environments, where interactions with peers and teachers play a 
central role in developing higher intellectual faculties and supporting psycho-
logical balance. Psychological considerations, such as emotional regulation, 
coping with stress, and self-directed engagement, are integral to the educa-
tional process, rendering Ibn Khaldun’s thought a multidimensional, practical 
educational model.

In summary, this psycho-educational value bridges theory and practice in 
contemporary education, offering concrete strategies to enhance critical and 

58	 انب خدلون، المةمدق، 653
59	 Ginsburg, G.S. & Schlossberg, M.C. “Family-based treatment of childhood anxiety disor-

ders.” International Review of Psychiatry, 2002 14(2), 143–154.
60	 Vygotsky, L.S. Mind in Society: The development of higher psychological processes. (Har-

vard University Press, 1978) 79–91.
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creative thinking, develop intellectual faculties, and maintain psychological 
well-being and intrinsic motivation in children and adolescents. This makes 
Ibn Khaldun’s approach a living reference for curriculum development and 
innovative teaching methods, emphasizing active learning, self-directed en-
gagement, and social–cognitive interaction as foundations for integrated psy-
chological and cognitive growth.

Conclusion

Ibn Khaldun’s intellectual education represents a comprehensive vision that in-
tegrates the mind, soul, and society, forming a pioneering model in Islamic edu-
cational thought. It anticipated the modern understanding of the relationships 
among cognitive development, psychological well-being, and intrinsic motiva-
tion by centuries. Analysis reveals that Ibn Khaldun does not treat education as 
simply a process of knowledge transfer, but instead develops a methodological 
framework for building intellectual faculties through gradual learning and con-
tinuous practice, while emphasizing interaction with real and social environ-
ments. This enables learners to develop deep understanding, critical analysis, 
systematic inference, and creativity.

His work also highlights the organic relationship between psychological moder-
ation and intrinsic motivation, showing that coercion and severity weaken intel-
lectual faculties and impede critical thinking, whereas supportive environments 
and self-confidence foster balanced growth of cognitive and emotional capaci-
ties, transforming learning into an effective and stimulating intellectual activity.

Ibn Khaldun further recognizes the social dimension of education, noting that 
the mind grows and develops through shared experiences, dialogue, and care-
ful observation of surrounding phenomena – anticipating modern social–cul-
tural and constructivist learning theories. He links cognitive faculties, critical 
thinking, and creativity, emphasizing that innovative capacities develop through 
structured practice, freedom in inquiry, and environmental interaction. His vi-
sion thus presents an integrated psycho-educational framework applicable to 
contemporary education.

Consequently, Ibn Khaldun’s contribution to intellectual education extends be-
yond knowledge transmission or historical interest; it offers an advanced educa-
tional, psychological, and social framework, affirming that true education builds 
critical and creative minds while respecting learners’ psychological and social 
harmony. His thought remains highly relevant for developing modern teaching 
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methods, enhancing critical and creative thinking, and fostering balanced cogni-
tive, emotional, and social growth in children and adolescents.
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